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Formative feedback practice in 
higher education 

• What is formative feedback?

• What characterizes high quality formative feedback practices in higher education?

• Creating feedback spaces in lectures and seminars 



So, what is formative feedback?
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Formative feedback 



“Feedback gap” 



(Jonsson, 2013)



Experience Peer   Teacher 

Self Book 

“...information provided by an 
agent (e.g., teacher, peer, 
book, parent, self, experience) 
regarding aspects of one’s 
performance or understanding 
(…) Feedback thus is a 
“consequence” of 
performance” 

(Hattie & Timperley, 2007, p. 81)



“Input”
“dialogic process”

(Dawson, Boud, Henderson, Phillips, Molloy, and Ryan, 2019; Boud & Molloy, 2013)



What characterizes high quality formative 
feedback practices in higher education?



Feedback literacy

Sustainable: Student centered 

Feedback from different sources

Created in dialog: Opportunities for students to 
articulate their thinking and understanding

Integrated: Must be used to shape teaching and 
learning 

(Biggs & Tang 2007; Boud & Molloy, 2013; Boud & Soler, 2015; Carless, 2020:  Carless, 2016: Carless & Boud, 2018; 
Carless, Salter, Yang & Lam, 2011; Evans, 2013; Nicol & Macfarlane-Dicks, 2006; Henderson, 2019, Evans, 2017) 



• Understanding the process and 
purpose of feedback 

• Develop their own capacity to 
make judgement on quality: 
Students are producers and 
users of feedback 

• Take action/ Engage with 
feedback 

• Managing affect
Carles & Bound, 2018



• Should support
students to generate, 
interpret and engage 
with feedback

• Should have value 
beyond the current 
task

Hounsell (2007) 



• Should support
students to generate, 
interpret and engage 
with feedback

• Should have value 
beyond the current 
task

Hounsell (2007) 

‘dialogic processes and activities 
which can support and inform the 
student on the current task, whilst 
also developing the ability to self-
regulate performance on future 
tasks’. (Carless et al., 2011, p. 397) 



• Create learning tasks that make student learning visible
• Different sources and different modes
• Self-monitoring 
• Self-assessment 
• Peer-assessment





• Critical peer dialog
• Critical reflection
• Dialog spaces  
• Open for different perspectives
• Open for students to voice their ideas 



“Feedback information needs to be 
actionable”

(Henderson, 2019, p, 1408)



“students need to be at the centre of feedback 
processes in making productive use of feedback 
inputs of various forms. The educator role lies in 
designing learning environments which provide 
plentiful opportunities for students to make 
evaluative judgments and take action in 
response to feedback information” (Carless, 2020, 
p. 1)



Creating spaces for 
formative feedback in 

lectures 



Have you experienced this, yourself? You are in a lecture hall, and the 
lecturer asks; ‘Does anyone have any questions?’ The lecturer looks 
around. You have more questions than you would like to admit. You 
worry that you are the only one who has not understood. You are 
afraid to waste someone else’s time. You nod. Or, you are the lecturer. 
You look around the auditorium, looking at the students’ faces. ‘Does 
anyone have any questions?’ Quiet. A few students are nodding. You go 
on. The quotations above illustrate a common situation: students that 
are afraid to speak and structural barriers for lecturers and students to 
interact.

Ludvigsen, 2020, p. 1



As I raised my hand to ask 
questions (...) I felt the fight/flight 
response just kicked into pulse. 
Anxiety. I thought, ‘Lord! Now I 
am going to die’. It’s a relatively 
unpleasant experience, of course. 
So, it does happen every time, 
even just thinking about asking 
questions

(Ludvigsen, 2017, p. 1) 



You do have a tendency to sit and 
think, ‘It is just me’. It’s really 
embarrassing. Sure, people have 
a tendency to do just that. This 
applies to almost everything.

(Krumsvik & Ludvigsen, 2012, p. 48)



Anyone……..?
?? ?

Lord! Now I 
am going to 

die!

It is just me’. 
It’s really 

embarrassing. 





(Ludvigsen, 2020)
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It is then (that) I realise that I have understood it in a way. I can 
sit and read or hear and believe that I understand these things. 

But, if you are to formulate yourself, with no help in front of 
you (e.g. notes or books, etc.), then I realise if I understand 

(S2).

Ludvigsen, Ness, & Timmis, 2019)



‘I notice that I cannot answer the questions until I discuss them 
out loud […] You argue with someone about why [your ideas] 
are right, and then suddenly you find arguments for why it is 
right and why it is wrong’ (Ane)

(Ludvigsen, Krumsvik & Furnes, 2015, p. 479)



Even though you remember the words, when you should explain 

it to others, then they ask what it means, and then you realise

that you did not know, then you notice (S3)

(Ludvigsen, Ness, & Timmis, 2019)



It is seldom I sit in another lecture and think: Do I really know 
this? It doesn't happen, because you just sit and take in the 
knowledge. ( … ) once it is being told to me, I get the feeling 

that I know this, right? It sounds logical, everything is put 
together, so you feel like you can do everything that you're 
told, but if you are asked questions, you will become all the 

more aware of what you are unsure of. (Hege)

(Ludvigsen, Krumsvik & Furnes, 2015, p. 479)



partly invisible

invisible
uncertain

unfocused

unsettling

highly messy
deeply confusing

downright unpleasantpoint zero

disconnected thoughts

broken arguments

doubt
Stillness silence

silence

nothingness

Dall Alba & Bengtsen, 2019, p. 1486
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